Essential Element:  Visualization and Comprehension

Rationale:  It is important to remember we can teach students “how” to comprehend text.  Merely explaining what is happening with the story does not show children “how” to comprehend the text.  You must be explicit and overt in teaching those skills.  One definition of making inferences is “the ability to connect what is in the text with what is in the mind to make an educated guess.” (Beers, When Kids Can’t Read, p. 62)
Materials: Text for each student
Direct explanation: “When you read, do you see pictures in your mind?  I do, and it can help you figure out what is happening in the story you are reading.  Today we are going to discuss the importance of visualizing what you are reading. While I am reading this story I will stop and visualize what will happen next.  This is called what?”  (Wait for student response.)  “Predicting, that’s right.  I will be stopping during reading and ‘think-aloud’.  In particular, I want you to listen to how I try to predict what will happen next.  Try to see the picture of what is happening and clarify anything that is confusing in the story.”  
The 3 things we are focusing on are:  
1. Visualizing the story

2. Predicting 

3. Clarifying 

Model one to two paragraphs, and then do a think-aloud.  Have the students identify the skills used in the process.  

Guided practice: 

Have the students read a story in groups of two.  Give students multiple chances to practice strategic reading with peers.  Monitor and coach your students as needed.

Assessment:  Have the students read a short passage and predict what will happen next by writing a short open response.

Tier II Additions/Accommodations:  Use a prediction chart (TPRI, p. 100-101).  Have the student fill out this chart to help clarify the details and make an educated prediction.
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Assessment:  Use the chart to help complete the open response question used in Tier I.

Tier III Modifications: Use concrete predictions with prompts as needed  

Assessment:  Modify the assessment to ask one specific concrete question.

Example: During the picnic, it became cloudy and you could hear thunder in the distance.  What do you think happened at the picnic?

Tier IV Modifications:  Offer student the choice of two or three possible predictions

· Re-read the selections and have the student choose the appropriate prediction

Assessment:  Modify the assessment to ask one specific concrete question.
Example: During the picnic, it became cloudy and you could hear thunder in the distance.  What do you think happened at the picnic?

Assessment:  Modify the assessment to ask one specific concrete question.
Example: During the picnic, it became cloudy and you could hear thunder in the distance.  What do you think happened at the picnic? 
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Essential Element:  Comprehension


Model with this lesson then choice two others to summarize. 
Rationale:  Summarizing, synthesizing, and retelling are comprehension skills that students will use in their reading, whether they are reading literature selections or technical materials.  Summarizing, “the ability to delete irrelevant details, combine similar ideas, condense main ideas, and connect major themes into concise statements that capture the purpose of a reading” (Morrow, et al), is a comprehension skill that is often necessary on high-stakes testing.  Debbie Miller in Reading with Meaning defines retelling as telling “what is important in a way that makes sense without telling too much.” Synthesizing is when the student is required to gather information from other sources and relate it to what has been read.  These strategies require that the student understand the text that has been read and be able to tell others about the text.  
Materials:  
· Individual copies of classroom text

· Paper/pencil/markers/colored pencils

· Overhead projector/transparencies/markers
Direct Explanation: “Today we will be working on three comprehension skills:  retelling, summarizing and synthesizing.  The first thing we will do is to brainstorm definitions of each of these skills.  I have listed on the board the three skills for your group to develop definitions.  We will take 5 minutes to work in your group.” (Divide class into 3 groups.)  “Let’s come back together as a group and discuss these terms.  What does retelling mean?”  Response could be, “Telling what the story is about in your own words.”   “What does summarizing mean?”  Response could be, “Telling the basic facts of a selection.”  “What does synthesizing mean?”   Response could be “Applying new knowledge to what is known and generating new ideas.” (Routman)
Model: “Now let’s read this passage together.” (See handout #1)  “If you look at the next section on the handout, you will see where I have retold the section, using details.  In the next section, I have summarized the section—I told what was important without telling too much.  In the last part, I synthesized the passage by taking what I read and applying it to something new.”

Guided Practice: “Let’s look at the next passage together.  Read the passage silently while I read it aloud.”  (Read the passage aloud.)  “Now I would like for Group 1 to retell the story, Group 2 to summarize the story, and Group 3 to synthesize it.”  (Give students time to read the section and formulate their answers.  When students are finished, have a spokesperson from each group read their answers.)

Application:“ Your assignment is to read the next section in the text. When you finish the reading, you are to write a paragraph summarizing the information.  Be prepared to defend your summarization by retelling what you read.  You will have the remainder of this class period to work on this. If you don’t finish this in class, then you are to finish this for homework.  We will review this at the beginning of class tomorrow.”

Assessment:  Provide students with reading passages to retell, summarize,   

and synthesize.
Tier II Additions/Accommodations:

· Work in groups of two or three

· Peer, paraprofessional, teacher or parent to read passages

· Shorten reading passages

Assessment:  Provide students with shortened reading passages to retell, summarize, and synthesize.
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Handout #1

Reading Passage

By Roger Tory Peterson

“Mallards”

Mallards belong to the family Anatinae, ducks that feed on the surface of the water rather than diving.  Their most common habitats are creeks, ponds, and swamps.

Females are a mixed brown, with whitish tail and white borders on each side of bright purplish-blue wing patches.  During the summer, the males shed their bright feathers.  At that time, they look much like the females.  At other times of the year, males are grayish with green head, narrow white ring around neck, reddish breast, and white tail. Celebrations, Houghton Mifflin Reading Series, 1989

Retelling--Mallards are ducks that feed on the surfaces of creeks, ponds and swamps.  Females are brown.  Males have green heads and reddish breasts.  During the summer, both ducks look similar.

Summarizing—Mallard ducks are ducks that feed on water surfaces.  They look similar at times during the summer.  The female is mixed brown with a whitish tail.  The male looks like the female during the summer but the rest of the year they are grayish with a green head, reddish breast, and a white tail.

Synthesizing—Mallards and swans are both water birds.  The male and female mallards have different color markings most of the year.  The color markings of swans are similar in both sexes.
